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A Word from the Playwright...

“[The idea for the play] came from an article | read years ago in a
newspaper...about how so many prisons are located far away,
isolated from the general population. How do the families get
there to visit? ... | kept thinking about it, so | visited Rikers Island
in New York; | took the bus and listened to the people on it. |
was the only male over the age of eight, and the only white guy on
the bus, though there were a few white women. The other pas-
sengers were looking at me; | didn’t fit into the usual demo-
graphic, so | thought I'd come up with a story to explain it. I'm
not out to change the world, I'm an entertainer, but | thought
there was a good human story here. | don’t think any of the char-
acters in the play are evil, they just tell the truth. You don’t get
anywhere by just stroking the audience, sometimes you need to
get angry to make change.”

--Playwright Bruce Graham,
from an interview with

DC Metro Theater Arts’ Deb Miller.
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Characters and Summary

A Note to Readers: The summary below gives the exposition and sets up the conflict of the play; however, it
does not disclose important plot details that lead to the climax. If you wish to read a more detailed summary,
contact Delaware Theatre Company to receive the Educators’ Version of the study guide.

Summary

In an upscale suburban Philadelphia home, Ray, a white stock broker in his 50s, speaks to his wife Roz
about wanting to leave behind his job and his fancy home and retire with her somewhere away from
their busy world. Roz, a white middle-aged female, is concerned about Ray’s dissatisfaction with his
life, but wants to continue her job as a teacher in an inner city school in North Philadelphia and, de-
spite the poor conditions of the school and lack of administrative support, remains committed to
helping her students. Ray and Roz are close family friends with a younger white couple, Christopher
and Molly. Christopher is working on his dissertation about the portrayal of African-Americans in
television advertising, and Molly is a guidance counselor in a private all-girls school. The couples’ so-
cial gatherings not only reveal their comfortable lives, but also open up uncomfortable and sometimes
confrontational conversations about racism, the economic divide, education and family values, and the
inequality of treatment of and opportunity among races, genders, and classes.

As the action shifts time and place, Ray meets a young black woman, Shatique, as the two ride a bus.
What begins as a polite conversation among strangers becomes a regular interaction as Ray begins a
routine of riding the same bus and sitting with Shatique each time he does. Ray learns that Shatique
works in an assisted living facility by night and goes to nursing school by day in order to make a bet-
ter life for her son.

The action moves fluidly between scenes with Ray, Roz, Christopher, and Molly in their mostly white,
high-end community and Ray’s continuing relationship with Shatique on a bus that goes to and from a
prison or on visits to her apartment in a crime-ridden area of the city. As the play progresses, it be-
comes clear that time shifts, too, from present to future to past and around again. Unbeknownst to
his loved ones, Ray begins a quiet plot to exact revenge upon the perpetrator of a violent crime that
tore Ray’s life apart, and Ray sees Shatique as a vehicle for bringing his plan to fruition. The conflict
builds to an explosive climax as Shatique realizes Ray’s intentions and how far his plan extends.

While following one man’s quest for revenge and one woman’s mission to save her son from being a
statistic, the play explores racism and white privilege; political correctness and liberal guilt; classism,
crime, and the economics of urban blight; education and opportunity and the lack of equality therein.
Though the story is a product of playwright Bruce Graham’s imagination, many of the subjects that
are broached within the play have a broad, real-life impact on the lives of people in this community
and in cities across the country; and as our communities have come to understand, there are no easy
answers.

Robert Cuccioli
and Danielle Lenee
play Ray and
Shatique, respec-
tively, in DTC’s
production of

White Guy on the
Bus.




Characters and Summary (continued)

The Characters

Ray is a white male in his fifties who has found success in the world of finance. Though he came from
a lower-class home and had a rough childhood, he feels proud that he has worked hard to change his
circumstances and has earned the reward of his lovely Main Line home. At the beginning of the play,
though, Ray is disenchanted with his job and his living situation, and he wants to simplify his life and
relax with his wife away from the stress of the workaday world. Ray’s desire for peace and simplicity
becomes overshadowed by his rage when violent crime turns his world upside-down.

Roz is a white female, also in her fifties, whose brittle
manner and sharp-edged opinions mask a real love for
her husband Ray and her “surrogate son,” Christopher.
She is fiercely dedicated to her loved ones and also to
her students that she teaches in a blighted urban school
in Philadelphia. Though she is outspoken and quick to
criticize systems in place in education, she also puts in
extra time and has been recognized by her colleagues
for her commitment to educating students who come
from disadvantaged backgrounds.

Christopher is a white male in his twenties who loves

Ray and Roz and is engaged, then married, to Molly. SusanMcKey plays Roz in White Guy on
Christopher’s intellectual curiosity has led him to pursue the Bus at Delaware Theatre Company.
graduate studies as he seeks to earn an advanced degree

and become a college professor. He has grown up on the Main Line with every economic advantage.
When he meets with what he feels is racially-tinged injustice, he becomes disenchanted with academia

and his goals in life.

Molly is a white female in her twenties who is a guidance counselor at an all-girls private academy in
an affluent area outside Philadelphia. Molly has a kind manner and is devoted to Christopher. She
speaks of injustice when it comes to poverty, race, education, and opportunity, yet feels the acerbic
bite of Roz’s criticism of her “liberal” views. Later in the play, Molly’s view on living in an urban area
changes when she thinks of her unborn baby and the environment in which the child will be raised.

Shatique is a 26-year-old black female who works in an assisted living care facility while also attending
nursing school in Philadelphia. She has a son who, instead of living with her, lives with her mother in a
safer area in New Jersey. Shatique looks to improve her life and her son’s life through education, job
training, and eventually, a move to a more stable community. Shatique also cares about her brother
who is incarcerated and spends her Saturdays visiting him.



Teachable Themes and Topics

“To Hold As ‘Twere the Mirror Up to Nature”: Purpose and Perspectives in Art

In his masterpiece Hamlet, Shakespeare has his title character explain to a group of actors that the
“purpose of playing” is “to hold as ‘twere the mirror up to nature: to show virtue her feature, scorn
her own image, and the very age and body of the time his form and pressure.” In other words, Ham-
let proposes that what is seen onstage reflect what is real in our lives and in our world. And for
many people, that idea of a work of art—a play, a painting, a poem—showing and telling it “like it is”
is what calls them to create and respond to that work of art. Often playwrights and artists are cele-
brated for the “truth” of their work, the realism that is infused in their creations and reflected back
to the audience. Therein, though, lies a series of questions: is what is true for one artist also true for
all? Is what is true for one audience member, one observer, also true for all? And if truth in art is
not universal, if the artistic experience from one human differs from that of another, then what is the
purpose of art?

These questions become essential when examining a contemporary drama such as Bruce Graham’s
play White Guy on the Bus. Set in the present, set in what is essentially our community—a recogniz-
able city and a suburb each within a thirty-minute drive from this theatre—and featuring characters
who look and speak in a manner with which we are accustomed, the play invites audience members
to get to know these people a little better and decide if we want to keep them at arm’s length, a nod-
ding acquaintance at best, or draw them closer and engage with them more personally. Graham in-
troduces us to each character in a fairly benign way. Ray, a financial executive, is frustrated with his
job and looking to get away from the money and the people he manages as well as the fancy trappings
of his home. Roz, a teacher, tries to understand her husband’s disenchantment but reminds him to
be practical. The couple’s dialogue is realistic, and perhaps their sentiments—spoken or implied—are
familiar to many—stress about work, a desire for something new, a concern for a spouse or family
member. The same is true for Christopher and Molly, young and in love, as they share their hopes
about their studies, their work, and their home together. Shatique too, wearing her work scrubs,
riding a bus, and making polite conversation with a stranger, speaks in a relatable way as she talks
about deviled ham, shopping habits, and changing diapers on babies. Nothing seems too out of the
ordinary for these characters. But not everything is peaceful and happy as playwright Graham gives
the characters sources of discomfort to accompany the positive elements in their lives. For example,
Roz and Molly’s points of view become sharply divisive disagreements in the company of the four-
some, and Graham acknowledges this social discomfort through having Ray and Christopher attempt
to smooth things over and get the conversation back on track, with the hope that the relationship
between the two women will also improve. Conversations that teeter on the edge of becoming a
full-blown argument are recognizable to most of us, and in seeing these small conflicts onstage, we
may recall family dinners, meetings at work, or social gatherings when moments like these erupted.
Perhaps Graham’s characters are not us; perhaps they are not our best friends or are in our own
familial or social circles; but certainly these people and their everyday lives and concerns seem believ-
able and real as the play opens.

Yet as the play progresses, tragedy strikes our characters in the form of violent crime, and the play

takes a darker turn. It is at this point that the stakes are raised and no longer will a graceful change

of topic soften or stifle the conflict. Instead, the circumstances become starker and social mores are

ripped apart. And after the resolution of the play, audiences are left thinking about the characters of

Ray, Shatique, and the others, and the choices each has made in word and action. And so, the ques-

tions return: is what Graham has written a mirror of nature—a reflection of truth in our world?
(continued)




Teachable Themes and Topics (coninued)

And if some audiences say “yes” and some say “no,” what does that mean about the play—and about
us as a collection of people responding to the same work of art?

One way to examine these questions is to consider the

word “reflection” in terms of the science of light, in what %, Normal R
.. .4 B &

we see. Nearly 2500 years ago, the Greek mathematician 8, ; &

Euclid described what is meant by “reflection,” noting that 2 : <

if a beam of light hits a smooth surface at a particular an-
gle, it bounces back in an identical manner—same angle
(though in the other direction), and same speed. Five
hundred years later, the Egyptian Ptolemy studied why
some visual images were not identical when they hit a sur-

face, but instead appeared different. This is the scientific S imis i

concept of “refraction.” He described the phenomenon
of what occurs if a beam of light hits a rough or wavy sur-
face, such as when sunlight meets water. The light, instead
of bouncing back smoothly, bends in the water, creating a
wholly different visual effect. Refraction explains why, if a
beam of white light hits a glass prism, the image produced
is a spectrum of colors: the light has bent and been
changed by the facets of the prism, in just the same way

The incident ray above can be thought of as
the initial beam of sunlight. It both
bounces off water (reflection) and is bent
(refracted) as it passes through the water.
The result of this bending is a break-up (or
dispersion) of the components of that
sunlight into the colorful spectrum below.
Different colors of light bend in different

that a rainbow is the result of sunlight refracting—shining
into and bending—through raindrops. The same science
of reflection and refraction can be thought of in a concrete

angles as they enter water (or in the dia-
gram below, a glass prism), and therefore
spread out into a rainbow effect.

way—a tennis ball bounces cleanly, predictably when

thrown on the smooth surface of a gymnasium floor, but
careens sideways when thrown on a grassy or rocky yard.

It is a fascinating parallel to think of the scientific views of
reflection and refraction and the way an audience might
respond to a play like White Guy on the Bus. Often in nov-
els and plays, the author draws the audience in by giving
them a character to relate to—either in that character’s
experiencing the stages of a story at the same time that

the audience does, or in that character’s having traits akin
to those of the audience. Bruce Graham begins his play with characters from our recognizable
world. There are no flying monkeys; no magic wands; no heightened comic situations requiring us to
suspend our disbelief for the sake of humor. No one is completely wonderful, a champion for whom
to root. But no one is completely terrible, either—at least at the outset—for us to root against.
And so each audience member sees, instead of a smooth surface of predictability, a bumpy world, and
as the world of the play becomes more agitated, the view likewise bends in an unpredictable manner.
What we get is not what we thought we would get. We get refraction. Furthermore, each person
sees the play from a different starting angle, and when the play ends, the image of who these charac-
ters are and what they are to ourselves—the members of the audience—changes because of the con-

flicts that churn and build to the climactic moment.
(continued)



Teachable Themes and Topics (continuea)

And so, we return to our original questions: is what we saw in this play “truth”? Is this a reflection
of our world as it truly is? And if so, then why might my reaction be completely different from that
of the person who sat next to me for two hours in the theatre? Why might we not see the same
truth though we watched the same play? If we bring science back into the conversation, if we think
of that sunbeam when it hits a prism, the sunbeam does not cease to exist. It is the same, and yet
what is inside that beam of light is illuminated differently. The spectrum of colors that can be seen as
a result of refraction always existed in the light, but perhaps we did not notice it in our everyday
world. Refraction, as reflection, is truth, too—simply a view from a new perspective. It may not be
that smooth “mirror up to nature,” showing everyone life as we all know it. Instead, Bruce Graham’s
White Guy on the Bus is that rocky surface, that multi-faceted prism, that curved lens that bends our
view just enough that we see something we did not anticipate. Taking an audience on a journey and
showing them a new way to look at a part of the world, or creating an opportunity for them to build
an appreciation for another person’s angle, another’s take on what is seen onstage—perhaps that, if
not the purpose of the player, is the purpose of the playwright.

A straight straw, inserted into water at a diagonal, and a marked ruler,
vertical in that same water, show how refraction changes what the ob-
server sees. What is seen changes depending on the angle of the ob-
server.



Teachable Themes and Topics (continuea)

E Pluribus... Unum?

One of the hallmarks of the United States of America has been its composition, growth, and develop-
ment as a nation of diverse peoples who were born here or who came here from other lands and
who now live under the same Constitution. Just as the United States of 1787 (when Delaware was
the first state to ratify the Constitution) was comprised of native men and women, first-generation
immigrants, and families whose ancestors traveled here several generations prior, the United States
of 2017 is a conglomerate of people of many races, ethnic backgrounds, and residency histories.
Much of the richness of this country is found in the texture of such a varied populace, for our com-
mon culture has been shaped by the words, values, lives, and contributions of many different individu-
als and groups. Yet the country also faces challenges when it comes to forming that “more perfect
union” as envisioned by the framers of the Constitution: how do we promote the general welfare
and secure the blessings of liberty to all the people of the United States? More particularly, how do
we reach across divides of race, ethnicity, socioeconomic class, and sub-cultures to assist with meet-
ing basic needs, to provide opportunity, to promote independence, to build accord, and to develop a
sense of oneness—unity—among diverse people whose stories, circumstances, and even core beliefs
are different and complex?

These questions arise in so many aspects of Americans’ daily lives. In the voting booth, in our news
media, in our neighborhoods, schools, work spaces, places of worship; and even in our social and rec-
reational habits, Americans are met with questions, choices, and decisions to make that are enrobed
in multicultural significance. In today’s headlines, citizens tweet about marches and protests to ac-
knowledge the power of and demand respect for the value of women beyond their outward appear-
ance. A city responds to gun violence in urban neighborhoods by setting up task forces, by fostering
cooperation among law enforcement agencies, and by soliciting community members to get involved
and provide information that will slow the crime wave. The Academy of Motion Picture Arts and
Sciences acknowledges critics of past years’ nominees and includes in this year’s selections greater
diversity than ever before in nominations for major awards. And the list goes on. It seems so often
that controversy and conflict regarding differences in race, gender, class, and culture surround our
communities and direct our country, its citizens, its leadership, and its institutions in how, where, and
when attention is paid and action is sought. With so much demanding attention and action, with the
potential for disagreement and discord so palpable, what positive gains can our nation make by high-
lighting differences among its people?

Diversity, which can be defined as simply as “different and varied,” does not in and of itself imply such
discord. Diversity in points-of-view provides a fuller picture of the subject in question, for examining
anything from multiple angles allows the observer a more accurate, truthful account of that object,
situation, or circumstance. It is when an angle is casually brushed aside or silenced that a portion of
truth is ignored or unseen. Diversity in ability provides the seeds of creativity, invention, and accom-
plishment, for each individual has strengths upon which he or she can capitalize to meet the demands
of the workaday world or to provide society with advances in sciences, beauty in art, and contribu-
tions to the culture of a community. And even in terms of ecosystems, America as a land features a
vast array of natural resources, environments, and climates. This variety in the natural world—our
beaches, forests, mountains, and prairies, for example—adds to the wealth of our country. Just so
does the variety of living spaces: cities, suburbs, small towns, and farms. And within any of these
categories are even more examples of difference that collectively constitute and shape each system.

(continued)



Teachable Themes and Topics (continuea)

At times, though, appreciation for diversity must be taught, for familiarity and routine often provide a
framework for understanding and living within a system—be that a home, a neighborhood, a school,
or a workplace. Knowing how things work and knowing what to expect are two of the most impor-
tant lessons we learn as children as we move from the world of our home into other worlds—
worlds such as school or church or restaurants or stores or even our grandparents’ or friends’
homes. As we enter new circles, we are strangers again until we see rules, processes, and patterns in
place, and we are able to make decisions and predict how those decisions will affect our operating in
this new world. Parents, teachers, and community leaders provide information of what to do, when,
and how through the example of their words and actions or through overt instruction. If what
comes to a child from that guide is an example of being open to change, of being aware of similarities
and differences, of knowing how to operate in that structure, and of being appreciative of the growth
that comes from learning of and in a new world, that child is also able to learn and grow and under-
stand that difference is not necessarily threatening, but rather an opportunity to know, see, and ex-
perience more. But if “different” is perceived as threatening and a child is not given the skills to learn
about or adapt to new circumstances, experiences, or cultures, the child may not know of other
ways of life, or may even come to believe that the world or system or culture in which he or she was
raised is the best system for every person and, as a result, resist change.

That type of fear of, ignorance of, or resistance to difference in other human beings and cultures is
what leads to the slippery slope of unfair stereotypes, prejudice, and eventually, racism, classism, and
other forms of bigotry and discrimination. And in Bruce Graham’s play White Guy on the Bus, the
characters find that issues surrounding differences in race, class, gender, economics, and lifestyles
pervade their personal and professional lives. Ray, a white male who is a financial executive, is con-
cerned about being labeled “sexist” if he fires a female employee—even if he has just cause--and
muses that he can fire another white male without any questions being asked. Molly, a white female
guidance counselor in a private school, pointedly tells Roz that teaching a black student how to fill
out a job application to a fast-food restaurant is “aiming low,” and explains that the implication is,
“You’re from this neighborhood, so don’t expect anything better.” Roz, a white teacher in an under-
performing urban school, reels off the challenges facing her tenth grade student, including illiteracy
and a lack of parental support for his education—problems she has witnessed while visiting the stu-
dent’s home and trying to intervene on his behalf. Shatique explains why she has sent her nine-year-
old son to live with his grandmother in New Jersey, telling of fears of drugs and violence in her
neighborhood, and voicing her worry, “Gangs don’t get him, cops might.”
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Teachable Themes and Topics (continueq)

Within the fictional world of Ray, Roz, Shatique, Christopher, and Molly, the play offers a bleak pic-
ture of race relations, the class divide, white flight and urban decay, inequity in educational resources,
and power issues around gender that resonate with real-world concerns. The ideals and hopes of a
character such as Molly—her initial love of city life, her reminders that children of color need role
models beyond those in sports and entertainment—are met with stark realities of the challenges a
community faces in trying to improve education, fight crime, strengthen neighborhoods, and build
opportunities for all, especially when a large segment of a population has not had the opportunities
wealthy white families have had. And efforts that have been made by both the private and public
sectors towards bridging these gaps of opportunity and resources have, at times, seemed to be fruit-
less or to barely make a dent in the scope of the problem. The divide seems so great. And yet
White Guy on the Bus makes another point: no matter how “insulated” the characters may appear at
the beginning, their lives and concerns cross lines. Molly and Christopher begin to understand the
concerns of Shatique—though they have never met her—regarding whether or not the city is a safe
place for a child. Roz leaves behind her affluent home life daily as she spends another year teaching
in an inner-city school. Shatique corrects her spoken grammar to prepare for job interviews. Ray
tells Shatique that like her, he used to visit one of his brothers in jail. Indeed, throughout the play,
the five characters find that their lives and everyday concerns weave through one another’s worlds,
different as they are. They are diverse people with different histories and lives, and yet their lives
intersect one another’s in a variety of ways. And therefore, the problems that seem to be confined
to one segment of a community really do affect the personal and professional lives of all of the char-
acters.

A way to examine real-life issues in communities is in viewing the community, its people, its assets
and its problems as a system. A system, according to Ludwig von Bertalanffy (who developed
“System Theory”), is “a group of elements in interaction.” Therefore a community can be seen as a
system because of the interaction of its people and resources. Sociologists point out that healthy
communities have a flow of dialogue and resources among members of the community, “open
boundaries” both physically and metaphorically, and a sense of oneness or commonality in value sys-
tems. The dialogue component—communication—is seen as critical, for that is the piece that helps a
community understand when resources are needed or develop a common value system or goal.
Community developers often focus on bringing people together from various sub-circles within the
community system to build that dialogue in order to shed light on possible problems and ideas for
solutions. The more opportunities for the members of a community to have positive interactions,
the more its members see the impact that negative influences on one part of the system can have on
the system as a whole, and that positive changes in one part of the system can lead to positive
changes for the whole.

So in revisiting the question, “Is a ‘more perfect union’ possible?”’ the play can be a springboard for
thinking about the real-life intersectionality of Americans. There is diversity, but there is also com-
monality and intersectionality to help us understand that we are all actually part of a larger system.
The problems and opportunities within that system can be examined holistically rather than compart-
mentalized as “someone else’s problem” or “ours versus theirs.” And when viewed holistically, there
is a sense that promoting the welfare of smaller segments of the population can promote equity and
opportunity in the overarching system. If the crime in Shatique’s neighborhood could be reduced,
would that not also improve Christopher and Molly’s city home? If children in poverty-stricken
homes are provided nourishment, would that not also help them focus in school? In other words,

(continued)
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Teachable Themes and Topics (continueq)

do not efforts towards equity improve the community as a whole? Systems theorists and commu-
nity developers would say “yes,” with the reminder that each community is unique and efforts to-
wards improvement should be tailored to the needs, interests, and values of its population.

Many Americans have been moved and inspired by Dr. Martin Luther King, Jr.’s “l Have a Dream”
speech, and his words of 1963 can still inspire as well as prick our 2017 selves. As he reminded his
audience of the words of the founding fathers in the documents that frame our nation, he too called
upon Americans to work for unity, for equality, and for justice, with the prescient vision that as a
nation of diverse peoples, our lives are linked. We are a nation of Northerners and Southerners, of
city dwellers and country dwellers, of men and women of many colors and religions and upbring-
ings. But no matter where we live, our worlds do meet and intertwine, and what happens in one
person’s world affects the circumstances and life of another, even if the two seem to be strangers
operating in separate circles. The intersection of these circles means that injustice in one leads to
and reinforces injustice in another. The hope is that the converse is true, too: that justice, peace,
opportunity, and other blessings of liberty in one community can and will lead to and reinforce the
same in every community across our country. The hope is that the many recognize that the system
in which they live—this group of communities in fifty states--is one.

Dr. Martin Luther King, Jr. gives his “I Have a Dream” speech
in front of the Lincoln Memorial in Washington, D.C.
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An _Interview with the Playwright

DTC’s Associate Director of Education and Community Engagement, Johanna Schloss, checks in with play-
wright Bruce Graham about his writing.

JS: From where did you get the idea(s) that spurred your writing of White Guy on the Bus?

BG: | read an article years ago about the bus to and from Rikers Island and it piqued my
interest. So | did some research about how difficult it is for people - especially poor peo-
ple - to visit relatives in prison because the prisons were in the middle of nowhere with
little or no public transportation. That's what got me started.

JS: What made you decide to set this play against a backdrop of racial and class divides? Was there a
larger message or purpose for this choice as opposed to using characters who were of similar social,
cultural, and/or economic circles?

BG: There's no mystery if a poor guy is on this bus. There is a mystery if a rich guy is
on this bus. That's pretty much it, I'm afraid. Wish | could get deeper.

JS: We learned that part of your research for the play was to ride a bus that went to and from a
prison. Did you have to get special permission to do so? What did you glean from your experience
that was useful in the play?

BG: Nope. All |l needed was a token. If you take the bus to Rikers Island, you have to
get off with everyone else and go through the whole procedure that Shatique describes.
That's what | gleaned.

JS: In an interview you gave us for your dark comedy Any Given Monday, you said, “A playwright has
to love all his/her characters. (It’s the same with actors.) If you don’t love them you start judging
them.” Do you hold the same view about your characters in White Guy on the Bus? Are there any
characters from this play for whom you hold a special affinity? If so, who and why?

BG: Yep. I'll feel that way about every play | write. Roz is the character closest to me.
I've taught in those schools and you better have a sense of humor to get through the
day. She also goes out of her way to yank the chains of the politically correct and that's
sort of a hobby of mine.

JS: Time weaves back and forth from present to future to past, etc., in this play. When writing the
play, did you write a through-line plot sequence and then scramble it carefully, or in your writing did
it shift time and place seemingly on its own? What challenges and/or benefits to playing with time and
sequence are there for a playwright and an audience?

BG: | remember giving the play to people after I first wrote it and asking, "Is it clear?
Were you confused by the timeline?" Nobody was so | figured it as okay. As an audi-
ence member | like it when | think | have it all figured out and then realize | don't.
That's what the timeline does.

JS: What do you hope the audience takes away from their seeing your show?

BG: Not a thing. | just want to entertain folks for two hours. If they get something else
out of it there's no extra charge.
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A Glossary for Group Discussion

Working Definitions for Discussions on Equity, Diversity, and Community

Talking about race, ethnicity, prejudice, and other sensitive topics can be difficult for audiences of all ages.
Having a common set of terms and definitions helps a group approach the subject together and begin a pro-
ductive conversation. The following terms and definitions were taken from, and used with permission of, the
Anti-Defamation League.

ABILITY: Having the mental and/or physical condition to engage in one or more major life activities
(e.g. seeing, hearing, speaking, walking, breathing, performing manual tasks, learning, or caring for one-

self).
ABLEISM: Prejudice and/or discrimination against people with mental and/or physical disabilities.

ACTIVIST: Someone who gets involved in activities that are meant to achieve political or social
change; this also includes being a member of an organization which is working on change.

AGEISM: Prejudice and/or discrimination against people because of their real or perceived age. Al-
though ageism is often assumed to be bias against older people, members of other groups, such as

teens, are also targets of prejudice and/or discrimination based on their age.

BIAS: An inclination or preference either for or against an individual or group that interferes with
impartial judgment.

BIGOTRY: An unreasonable or irrational attachment to negative stereotypes and prejudices.

CLASSISM: Prejudice and/or discrimination against people because of their real or perceived social
and economic status.

CULTURE: The patterns of daily life learned consciously and unconsciously by a group of people.
These patterns can be seen in language, governing practices, arts, customs, holiday celebrations, food,
religion, dating rituals and clothing, to name a few.

DISCRIMINATION: The denial of justice and fair treatment by both individuals and institutions in
many arenas, including employment, education, housing, banking and political rights. Discrimination is

an action that can follow prejudicial thinking.

DIVERSITY: Means different or varied. The population of the United States is made up of people
from different places and from diverse racial and cultural groups.

ETHNICITY: Refers to a person’s identification with a group based on characteristics such as shared
history, ancestry, geographic and language origin, and culture.

EQUALITY: Everyone having the same rights, opportunities and resources. Equality stresses fairness
and parity in having access to social goods and services.

(continued)
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A Glossary for Group Discussion (coniinued)

EQUITY: Everyone getting what they need in order to have access, opportunities and a fair chance
to succeed. It recognizes that the same for everyone (equality) doesn’t truly address needs and there-
fore, specific solutions and remedies, which may be different, are necessary.

INJUSTICE: A situation in which the rights of a person or a group of people are ignored or disre-
spected.

INTERSECTIONALITY: A way of looking at the overlap and intersections of people’s social
group identities (e.g. race, gender, class, gender identity, religion, sexual orientation, disability, etc.)
and addresses the related and intersecting systems of bias, discrimination and oppression.

MULTICULTURAL: Means many or multiple cultures. The United States is multicultural because
its population consists of people from many different cultures.

PREJUDICE: Prejudging or making a decision about a person or group of people without sufficient
knowledge. Prejudicial thinking is frequently based on stereotypes.

RACE: Refers to the categories into which society places individuals on the basis of physical charac-
teristics (such as skin color, hair type, facial form and eye shape). Though many believe that race is
determined by biology, it is now widely accepted that this classification system was in fact created for
social and political reasons. There are actually more genetic and biological differences within the ra-
cial groups defined by society than between different groups.

RACISM: Prejudice and/or discrimination against people based on the social construction of race.
Differences in physical characteristics (e.g. skin color, hair texture, eye shape) are used to support a
system of inequities.

RELIGION: An organized system of beliefs, observances, rituals and rules used to worship a god or
group of gods.

RELIGIOUS BIGOTRY: Prejudice and/or discrimination against people based on their religious
beliefs and/or practices.

SOCIOECONOMIC STATUS: An individual’s or family’s economic and social position in relation
to others, as measured by factors such as income, wealth and occupation.

STEREOTYPE: An oversimplified generalization about a person or group of people without regard
for individual differences. Even seemingly positive stereotypes that link a person or group to a specific
positive trait can have negative consequences.

--Excerpted from the Glossary of Education Terms (NY: Anti-Defamation League, 2017)
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Classroom Activities

|. After one of the performances of White Guy on the Bus at Delaware Theatre Company, stay for
one of the Community Discussions held at the theatre. Listen to voices of the various audience
members and hear what they find important to discuss. Think about points made with which you
agree and disagree, but also consider what surprised you or what you heard that you had not previ-
ously thought about in depth. Afterwards, write your response on the cards provided or share
with another person how—or if—your point-of-view changed.

2. Create a collage or other visual/graphic presentation that features pictures or words that repre-
sent a part of your identity. Examples could include gender, race, ethnicity, heritage, languages spo-
ken, school, job, religion, interests, goals, etc. Examine your collage and compare and contrast
yours to those of your classmates. VWhat facets of your identity do you have in common with one
another? Is there anyone in your class exactly like you in terms of identity? Can you find at least
one commonality between you and each individual in your classroom? (Not necessarily the same
one across the board, but something you have in common with Classmate A and another thing you
have in common with Classmate B, etc.?) Discuss your impressions of identity and intersectionality
with your classmates.

3. Using your knowledge of current events and issues, select one concern that faces a community
and name it. (Examples could be illegal drugs, violent crime, homelessness, lack of access to proper
mental health care, etc.) With your classmates, create a web or other graphic organizer that indi-
cates what contributes to the problem or concern and how that problem affects other people or
aspects of life in the community. Invite a community leader to your class to talk about that issue
and what is being done in the area to intervene and make positive change. Discuss what an average
person can do to make a positive difference.

4. Using your knowledge of current events and issues, select one achievement or success story in a
community and name it. (Examples could be new businesses opening, a school improvement, a rec-
reational or sports facility, etc.) With your classmates, create a web or other graphic organizer that
indicates what efforts went into making that achievement a reality and how that achievement or
success story has impacted people or other aspects of life in the community. Invite a community
leader to your class to talk about that achievement, what went into making it happen, and what up-
keep is needed to maintain or grow its positive impact. Discuss what an average person can do to
make a positive difference.
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Why Go to the Theatre?
State and National Education Standards Addressed Through
Taking Your Students to a Live Theatre Production

When your students view live theatre, they are taking part in a learning experience
that engages their minds on many levels. From simple recall and comprehension
of the plot of a play or musical to analysis and evaluation of the production
elements of a show, students receive and interpret messages communicated
through words, movement, music, and other artistic devices. Beyond “I liked it; it
was good,” students learn to communicate about the content and performance of
an artistic piece and to reflect on their own and others’ emotional, aesthetic, and
intellectual points-of-view and responses. And the immediacy of live theatre--the
shared moments between actors and audience members in the here-and-now--
raises students’ awareness of the power and scope of human connection.

The following educational standards are addressed in a visit to a petformance at Dela-
ware Theatre Company along with a pre-show DTC classroom presentation and post-
show talkback session at the theatre. (Additional standards addressed through the use of the study

guide or through further classroom study are not included here.)

Common Core English Language Arts Standards:
Reading: 9-10 and 11-12, Strands 3, 4, 6
Langunage: 9-10 and 11-12, Strands 3, 4, and 5

National Core Arts Standards—Theatre:
Responding: Anchor Standards 7, 8, and 9
Connecting: Anchor Standard 11

Delaware Standards for English Language Arts (DOE):
Standard 2: 2.2a, 2.4bl, 2.5b, 2.5g, 2.6a

Standard 3: 3.1b, 3.3b1, 3.3b2

Standard 4: 4.1a, 4.1b, 4.1¢, 4.2f, 4.3a, 4.4b

Compiled by Johanna Schloss, Associate Director of Education &
Community Engagement, Delaware Theatre Company, 2016
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